The Role of Assessment in a Learning Culture

LORRIE A. SHEPARD

The historical framework I present here is familiar to you.
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The Curriculum of Social Efficiency
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New Stone Reasoning Tests in Arithmetic (1908) American History Examination, East High School
(Sam Everett and Effey Riley, 1928)
1. James had 5 cents. He earned 13 cents more and

then bought a top for 10 cents. How much money . Below is a list of statements. Indicate by a cross (X)
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Reformed Vision of Curriculum

* All students can learn.

« Challenging subject matter aimed at higher
order thinking & problem solving

» Equal opportunity for diverse learners

« Socialization into the discourse & practices
of academic disciplines

« Authenticity in the relationship between
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the use of assessment for learning, which 1 consider in the
next section, it is important to recognize the pervasive neg-
ative effects of accountability tests and the extent to which
externally imposed testing programs prevent and drive out
thoughtful classroom practices. In presenting these ideas to
an audience of educational researchers and teacher educa-
tors, I used the image of Darth Vader and the Death Star to
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Again, these ideas are not new. It is likely that teacher ed- “every teacher who wants to practice formative assessment
Lratqrs.sav somethine ahont this litanv of comnlaints in___jpust reconsitugt the teaching countract so as to counteract
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teacher preparation courses. But, what do diatribes against  the habits acquired by his pupils” (p. 92). Tunstall and Gipps

testing teach candidates about more meaningful formsofas- ~ (1996) have studied classrooms in Great Britain where
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are able to hate standardized testing and at the same timere-  cussing work and criteria with students as a means to re-
produce it faithfully in their own pre-post testing routines,  distribute power and establish more collaborative relation-
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knowledge usine g checklist or pre-test version of the in- Transfer
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will be judged). More importantly, howcver giving stu- tivation and a sense of how to develop a classroom culture
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ity tutmg., programb—what the content should be whether

have to be reexamined. Thus we face the challenge of trying
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We also need to study what makes sense in terms of
teacher development and change. Many of the most excit-
ing current assessment projects are being conducted in
classrooms but still have researchers at the helm, taking
central responsibility for the development of curriculum,
assessment tasks, and technology-based delivery systems.
We know that for teachers to make meaningful changes in

pedagogical beliefs and accompanying practices, they them-
i'rame pill - see bty J - fsay Secdifen o) e,

tive assessment in effective teaching. Beginning in 1989, re-
searchers representing England, Northern Ireland, Scotland,
and Wales met as a Task Group of the British Educational Re-
search Association and ultimately established themselves as
the Assessment Reform Group. The group is concerned with
policy issues and has attempted to have a dialogue with
policymakers. Although members of the group have been in-

volved with either the development or evaluatlon of the Na-
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in the context of their own classrooms (Putnam & Borko,

more convinced of the crucial link between assessment, as



2 Sadler (1998) uses the term formative assessment to mean assess- Lepper, M. R,, Drake, M. F., O'Donnell-Johnson, T. (1997). Scaffolding
ment “that is specifically intended to provide feedback on perfor- techniques of expert human tutors. In K. Hogan & M. Pressley (Eds.),

mance to improve and accelerate learning” (p. 77). He acknowledges Scaffolding student learning: Instructional approaches & issues. Cam-
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cause of students’ negative coping strategies developed in response Madaus, G. F., West, M. M_, Harmon, M. C., Lomax, R. G., & Viator,
to past practices. K. A. (1992). The influence of testing on teaching math and science in
grades 4-12. Chestnut Hill, MA: Center of Study of Testing, Evalua-
tion, and Educational Policy, Boston College.
Mathematical Sciences Education Board. (1993). Measuring up: Prototypes
for mathematics assessment. Washington. DC: National Academv Press.
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standards-based reform: A report of the National Academy of Education
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